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Claim: Group assignments that students must work together to complete
should replace a substantial amount of traditional lecture-based instruction
in college and university courses.

Reason: It is vital for students to gain experience collaborating with peers
to study a topic and to achieve a common goal.

Write a response in which you discuss the extent to which you agree or
disagree with the claim and the reason on which that claim is based.
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1) Signal: “indeed / certainly” — but

2) ¥ 582 52 (« individual mastery & £82)
ESOTERICA Method 2 Z3}H
Paired Words: collaboration < independent cognition
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2) unequal participation
3) assessment difficulty
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Draft before revision

The claim that group assignments should replace a substantial portion of lecture-
based instruction is ultimately overextended, even if the reason supporting it is
sound. While it is indeed vital for students to gain experience collaborating with
peers, this need does not justify diminishing lectures to the extent the claim
proposes. The argument conflates what is valuable with what is replaceable.

To begin with, the reason is undeniably valid. Collaboration enables students to
negotiate meaning, test interpretations, and refine their understanding through
interaction. In such settings, ideas are not merely received but actively
constructed, often leading to deeper engagement. Especially in disciplines that
require discussion, interpretation, or problem-solving, collaborative work can
expose students to diverse perspectives and promote intellectual
flexibility. In this sense, collaboration is not optional but necessary for a well-
rounded education.

However, necessity does not entail sufficiency. The claim assumes that because
collaboration is important, it can substitute for lecture-based instruction. This is a
logical leap. Lectures serve a distinct and irreplaceable function: they
provide structured, authoritative transmission of foundational knowledge.
Without this baseline, group work risks devolving into the exchange of
partial or misguided understandings. Students cannot effectively collaborate
on what they do not yet comprehend. Thus, lectures and group assignments are
not interchangeable; they fulfill complementary roles.

Moreover, replacing lectures with group work on a substantial scale introduces
practical and pedagogical concerns. Group assignments often suffer from
uneven participation, where some students contribute disproportionately
while others remain passive. Assessment also becomes less precise, as
individual understanding may be obscured within collective output. These
limitations do not negate the value of collaboration, but they underscore the risk
of overreliance on it. A system that privileges group work at the expense of
lectures may inadvertently weaken both accountability and conceptual clarity.
The most effective educational model, therefore, is not one of replacement but of
integration. Lectures can establish core frameworks and essential
knowledge, while group assignments can reinforce and apply that
knowledge through interaction. In this balanced approach, each method
compensates for the limitations of the other, creating a more robust learning
environment.

In conclusion, although the reason rightly emphasizes the importance of
collaboration, it does not adequately support the claim’s call for substantial
replacement of lectures. Collaboration is necessary, but it is not sufficient;
it should complement, rather than displace, traditional instruction.
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1. INTRODUCTION

BEFORE

While it is indeed vital for students to gain experience collaborating with peers, this need
does not justify diminishing lectures to the extent the claim proposes.

AFTER

While it is indeed vital for students to gain experience collaborating with peers—by testing
interpretations, negotiating meaning, and revising their views through feedback—this need
does not justify diminishing lectures, which establish a shared conceptual baseline that
prevents fragmented or inaccurate understanding.
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how / why F7}

3. scene (AlZsh)
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one student proposes an idea, another points out a flaw, and both revise their
understanding

who + what happens
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1) label Tt
Group work improves learning.
2) mechanism F7}

Group work improves learning because students test and revise their ideas through peer
interaction.

3) scene 7HX|

Group work improves learning because one student proposes an interpretation, another
challenges it, and both revise their understanding through discussion.
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1. BODY 1 (collaboration 7}%])

BEFORE

Collaboration enables students to negotiate meaning, test interpretations, and refine their
understanding through interaction.

AFTER

Collaboration enables students to negotiate meaning, test competing interpretations, and
revise flawed assumptions as peers question and challenge their reasoning in real time.

T8 EQIE
refine understanding — revise flawed assumptions (742}

interaction — peers challenge reasoning (A|Z2l)

BEFORE

collaborative work can expose students to diverse perspectives and promote intellectual
flexibility.

AFTER

collaborative work can expose students to conflicting perspectives—for instance, when one
student defends an interpretation that another finds inconsistent—forcing participants to
reassess their assumptions and adopt more flexible lines of reasoning.

T8 EQIE
diverse perspectives (%) — conflicting perspectives (1% 47d)
AlZtEol HH Al (one student vs another)

2. BODY 2 (lecture E24)

BEFORE

Lectures serve a distinct and irreplaceable function: they provide structured, authoritative
transmission of foundational knowledge.

AFTER

Lectures serve a distinct and irreplaceable function: they provide a structured and
sequenced framework in which key concepts are introduced, defined, and systematically
connected, allowing students to build a coherent understanding rather than assembling
fragmented pieces of information.
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structured knowledge — O{®#| FX3}k|=7} (sequence, connection)

A1t FAl: coherent vs fragmented

BEFORE

Without this baseline, group work risks devolving into the exchange of partial or misguided
understandings.

AFTER

Without this baseline, group work risks devolving into the circulation of partial or incorrect
interpretations—for example, when students confidently reinforce one another’s
misunderstandings rather than identifying and correcting them.
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misguided understandings — incorrect interpretations (H3})

reinforce misunderstanding (HIFHLIZ F7I)
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3. BODY 3 (group work &H|)

BEFORE

Group assignments often suffer from uneven participation.

AFTER

Group assignments often suffer from uneven participation, with one or two students
organizing, drafting, and completing the work while others contribute minimally or remain
passive throughout the process.
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uneven participation - who does what (9% £3l)

BEFORE

Assessment also becomes less precise,

AFTER

Assessment also becomes less precise, since a single group product can obscure significant
differences in individual understanding and effort.
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less precise — why (obscure differences)

4. BODY 4 (8% 23)

BEFORE

Lectures can establish core frameworks and essential knowledge, while group assignments
can reinforce and apply that knowledge through interaction.

AFTER

Lectures can establish core frameworks by clearly defining concepts and organizing them
into a logical sequence, while group assignments can then require students to apply, test,
and extend those concepts by explaining them to peers, resolving disagreements, and
collaboratively solving problems.
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reinforce/apply — how exactly (explain, resolve, solve)

5. CONCLUSION

BEFORE

Collaboration is necessary, but it is not sufficient; it should complement, rather than
displace, traditional instruction.

AFTER

Collaboration is necessary, but it is not sufficient: it deepens understanding only after a
coherent foundation has been established, and thus should complement, rather than
displace, traditional instruction.
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label — mechanism — scene
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abstract < concrete
claim < instantiation
general <+ mechanism
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Final revised version

The claim that group assignments should replace a substantial portion of lecture-
based instruction is ultimately overextended, even if the reason supporting it is
sound. While it is indeed vital for students to gain experience collaborating with
peers, this need does not justify diminishing lectures to the extent the claim
proposes. The argument conflates what is valuable with what is replaceable.

To begin with, the reason is undeniably valid. Collaboration enables students to
negotiate meaning, test competing interpretations, and revise flawed
assumptions as peers question and challenge their reasoning in real time. In such
settings, ideas are not merely received but actively constructed, often leading to
deeper engagement. Especially in disciplines that require discussion,
interpretation, or problem-solving, collaborative work can expose students to
conflicting perspectives—for instance, when one student defends an
interpretation that another finds inconsistent—forcing participants to reassess
their assumptions and adopt more flexible lines of reasoning. In this sense,
collaboration is not optional but necessary for a well-rounded education.

However, necessity does not entail sufficiency. The claim assumes that because
collaboration is important, it can substitute for lecture-based instruction. This is a
logical leap. Lectures serve a distinct and irreplaceable function: they provide a
structured and sequenced framework in which key concepts are introduced,
defined, and systematically connected, allowing students to build a coherent
understanding rather than assembling fragmented pieces of information.
Without this baseline, group work risks devolving into the circulation of partial
or incorrect interpretations—for example, when students confidently reinforce
one another’'s misunderstandings rather than identifying and correcting them.
Students cannot effectively collaborate on what they do not yet comprehend. Thus,
lectures and group assignments are not interchangeable; they fulfill
complementary roles.

Moreover, replacing lectures with group work on a substantial scale introduces
practical and pedagogical concerns. Group assignments often suffer from uneven
participation, with one or two students organizing, drafting, and completing the
work while others contribute minimally or remain passive throughout the
process. Assessment also becomes less precise, since a single group product can
obscure significant differences in individual understanding and effort.

These limitations do not negate the value of collaboration, but they underscore
the risk of overreliance on it. A system that privileges group work at the expense
of lectures may inadvertently weaken both accountability and conceptual clarity.

The most effective educational model, therefore, is not one of replacement but of
integration. Lectures can establish core frameworks by clearly defining concepts
and organizing them into a logical sequence, while group assignments can then
require students to apply, test, and extend those concepts by explaining them to
peers, resolving disagreements, and collaboratively solving problems. In this
balanced approach, each method compensates for the limitations of the other,
creating a more robust learning environment.
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In conclusion, although the reason rightly emphasizes the importance of
collaboration, it does not adequately support the claim’s call for substantial
replacement of lectures. Collaboration is necessary, but it is not sufficient: it
deepens understanding only after a coherent foundation has been established,
and thus should complement, rather than displace, traditional instruction.
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